The purpose of this research was to describe students' expectations regarding the speaking learning system, especially the presentation. The method used in this research was a descriptive qualitative method. Data were obtained through questionnaires and interviews about the expectations expressed by 139 undergraduate students and two lecturers on the components in the presentation learning system.
Introduction
Presentation functionalities in academia, organizations, employee recruitment [1] , and the business world [2, 3] are increasingly perceived. According to Živković [4] , "oral presentation enabling students to function successfully in the future professional surrounding, and preparing them for their possible further academic." Therefore, the quality of students' presentation skills should continually be improved.
Learning is a system. Learning components include teachers, teaching objectives, learners, lesson material, teaching methods, instructional media, and administrative factors as well as costs that enable optimal teaching and learning processes.
The teacher is a critical success factor in learning because the teacher determines the other learning components. Teaching planners, teachers are tasked with planning learning activities such as formulating goals, selecting materials, choosing methods, establishing evaluations, and so forth. Furthermore, teachers are the determinants of educational success. Teachers are a key factor in educational success. Learning objectives are a learning component that also needs to be considered. According to Sanjaya [5] , obvious learning objectives can help teachers in determining learning materials, methods or strategies, tools, media, and learning resources, as well as in determining and designing evaluation tools to monitor the students' success. A learner as a learning person is a very important subject in the learning process [6] . Teachers and students are decisive factors in the interaction of learning [5] . Learning material is at the core of learning [5] because it is a medium through which to achieve the purpose of teaching [7] . A learning method is a process or procedure used by teachers or instructors to achieve goals or competencies [6] . According to Sanjaya [5] , methods in the series of learning system are very important. Delivering learning materials to achieve learning objectives will be more affective if learning media are used. Fathurrohman and Sutikno [7] argue that the role of instructional media will not be seen if its use is not in line with the essence of the teaching objectives that have been formulated. Evaluation plays an important role in learning because teacher evaluation can determine whether the students whom they have taught have the competence required so they deserve a new learning program [5] .
The Directorate General of Higher Education [8] explains that the processes and learning materials in universities are no longer Teacher-Centered Content-Oriented (TCCO), but have been replaced by Student-Centered Learning (SCL) principles adapted to the state of universities. This suggests that the selection or determination of the components in the presentation learning system should be student-oriented. In other words, the objectives, materials, media, methods, and evaluation of learning should be fully understood and applied by students, functional, and in accordance with their expectations. Therefore, a study of students' expectations regarding the presentation learning system is necessary to improve the quality of presentation learning. Similar research was conducted by Wang and Gao [9] . They examined the expectations of teachers and students regarding the role of teachers in presentation activities.
There were some differences between students' expectations and teachers' expectations. Because of these differences, teachers could not meet the needs of students because their roles were not fully approved and accepted by students. 
Methods
This research applied a descriptive qualitative analysis method. The data were obtained through a questionnaire and interviews about the opinions and expectations presented by 139 undergraduate students and two lecturers regarding the components of the presentation learning system and their implementation, which included objectives, materials, media, techniques, and evaluation of learning.
Results
The data obtained from 139 students and two lecturers are as follows. Related to the presentation learning objectives, all students (100%) stated that the purpose of presentation learning led to theories and practices. They hoped that they were able to:
1. know the presentation theory and practice it, 2. speak well with the right language, and 3. master narration and speak well confidently.
According to two lecturers' opinions (100%), the purposes of presentation learning are:
1. students are able to differentiate the use of language in casual and formal situations, 2. they are able to speak the right language, and 3. they are able to correct themselves in order to overcome problems that have occurred during the presentation.
After confirmation and clarification of the questionnaires from students and lecturers, it could be concluded that the expected learning objectives were goal-oriented theory and practice that led to the achievement of knowledge, skills, and attitudes in the presentation.
All students (100%) stated that theories and practices in the presentation learning material are relevant to the objectives. Learning material came from reference books and the Internet according to 102 students (74%), reference books according to 31 students (22%), and only from the Internet according to six students (4%). ISLLE 2017 Nevertheless, learning materials were provided by lecturers in presentations including theories and practices. The theories were still general concepts. According to 110 students (79%), the subject material developed the ability to present confidently in public and even to correct themselves directly during the speech. About 14 students (10%) stated that learning materials did not develop the ability to present because speeches were practiced out of the classroom, they did not have the right presentation skill, and they still presented nervously in public. About 15 students (11%) doubted that learning materials would develop presentation skills because the practices were insufficient so students were still hesitant, unconfident, rigid, embarrassed, and nervous during presentations.
Students' expectation regarding learning materials is that lecturers should give presentation materials for specific aspects so that students are able to present with a complete presentation concept. In addition, the learning materials should be equipped with video presentation examples featuring either ideal or problematic presentation that can be used as an analysis material to develop the concept of presentation. This According to 93 students (67%), learning techniques comprised lectures and discussions, while 10 students (7%) stated that learning technique meant only lectures, and 36 students (26%) stated that learning technique was the only discussion.
According to 99 students (71%), the learning techniques gave every student opportunities to speak individually, whereas about 40 students (29%) thought that learning techniques should give opportunities to each student, not only to the group representatives. In addition, the techniques should also give students the opportunity to apply the theories because not all students were trained to apply the basic skills in the presentation.
The learning technique did not optimize cognitive, metacognitive, affective, and social skills. According to 127 students (91%), learning techniques could develop cognitive skill because students had to find the presentation material from books and the Internet. About 10 students (7%) said that the learning techniques did not develop students' cognitive skill because the lecture did not examine the character of types of speech (speech, presentation, and discussion) with practice. They were also not given the example through video presentations. After a discussion, the material was not discussed. Two students (2%) doubted that the learning techniques could develop cognitive skills because the discussion was held and lectures were given on general concepts.
According to 90 students (65%), the learning technique developed metacognitive skill as the lecturer recommended that students should practice themselves and carry out self-assessment out of the classroom. About 49 students (35%) said that the learning techniques did not develop metacognitive skill as lecturers only recommended practicing in their own homes and carrying out self-assessment with their own criteria. Lecturers never show students how to practice in the classroom with the right presentation technique.
About 96 students (69%) stated that the learning technique developed affective skills as the lecturer always encouraged them to speak well and calmly, and described the obstacles and things that should be avoided, and ways to overcome nervousness.
About 43 students (31%) stated that the learning techniques did not develop affective skill as the lecturer only gives suggestions not an example, and never provides the opportunity to practice and perform, and learn ways to calm down.
The learning techniques, according to 128 students (92%), improved social dimensions between students as they learned to work together in discussion. According to 11 students (8%), the learning techniques did not improve the social dimension between DOI 10.18502/kss.v3i9.2607 Page 32 ISLLE 2017 students as the lecturer did not direct the discussion except to form a discussion group and distribute the material and asked the students to practice in their own home.
According to the students, the instructional techniques used by lecturers should provide an opportunity to speak to all students rather than just group representatives. In addition, the techniques used should give students the opportunity to practice presentation and to apply theory. In addition, in the development of cognitive, metacognitive, affective, and social faculties, lecturers should always guide and facilitate, and even if possible practice together so that they do not just deliver theory, motivation, or advice.
Practicing presentation, if possible, should not only be done independently outside the classroom but also in the classroom with the guidance of lecturers so that the students' presentation skills can be monitored.
The aforementioned is in line with the demands of the lecturer's role as implied in the Law of the Republic of Indonesia Number 14 Year 2005 on Teachers and Lecturers, Article 1, Paragraph 1 that lecturers are professional educators and scientists whose main task is that of transforming, developing, and disseminating science and art through education. According to Sanjaya (2011) , the role of a teacher is that of a source of learning, facilitator, manager, mentor, demonstrator, motivator, and evaluator. According to Wang and Gao [9] , teachers mainly play eight roles: organizers (setting goals, choosing strategies, and organizing groups); communicators (communicating with students where necessary); stimulators (improving students' motivation, interest, and involvement); managers (setting rules and procedures as well as managing classes); inspirers (inspiring students to think critically); consultants (providing students with advice and consulting services); cooperators (cooperating with students actively; and observers (observing the process).
Cognitive, metacognitive, affective, and social skill developments in the presentation are very important because the presentation is a type of speaking. Thornbury [10] stated that there are factors that determine the way of speaking, for example, cognitive, affective, and performance factors. Brown [11] argues that the main obstacle in learning to speak is the anxiety that causes learners to cast false or misunderstanding. Van Patten [12] states that an important factor to be considered in learning is not only the cognitive mechanism but also the social dimension that will build an affective learner.
In contrast to the opinion of students, two lecturers (100%) argued that the learn- moments, that is, when the students are given the opportunity to argue, ask, and discuss. The use of this technique by lecturers is good enough and provides opportunities to develop cognitive, metacognitive, affective, developmental, and social dimensions.
The lecturer hopes that the learning technique used by students is self-directed, disciplined, and responsible, so it is not always dependent on lecturers because when students are required to present outside the class or in other activities, they will not always be accompanied by lecturers.
The aforementioned is in line with the educational objectives as described in the The learning media used by lecturers, according to 27 students (19%), are PowerPoint and video, while according to 112 students (81%) it is just Powerpoint. According to 105 students (76%), learning media facilitate the mastering of presentation skills as media can attract public attention and students can concentrate and understand the presentation well. According to 34 students (24%), the learning media were not enough to improve students' ability to present reasonably and PowerPoint is not enough to equip students to be able to present. and it is incomplete because it is not explained in detail. The video contains only the material used to describe the event instead of loading the material containing examples of presentation.
The learning media expected of students were PowerPoint and video, selected by 27 students (19%); PowerPoint, selected by 54 students (39%); video, selected by 48 students (35%); active speaker, selected by four students (3%); speakers, selected by two students (1%); and print media, selected by four students (3%).
The reason for the selection of PowerPoint media is that PowerPoint contains a short amount of learning material, but is full of information. Therefore, the lecturer should provide more detailed explanations. The reason for choosing audio/visual media that contain an example of a presentation is that concrete examples make understanding easier. In addition, learning is more fun when there are impressions so students do not feel bored because there are media that stimulate and motivate them to engage in learning. The reason for the active speaker being chosen is to use it as a learning medium because the students have never spoken using an active speaker, whereas the reality, in presentations, active speakers are more commonly used. Students' worksheets are needed as guidelines when they observe the presentation of other groups so the components can be judged.
Two lecturers (100%) stated that PowerPoint was utilized as presentation media.
Using PowerPoint, students are expected to record the outline of learning materials and complete or develop through independent activities through books, ebooks, the Internet, and so forth. Audiovisual media are not always usable because, without audiovisual media, lecturers can have students observe and comment on or judge the presentation of other groups. The student worksheet is not always necessary because the concept of understanding the present and its components are discussed when the theory is delivered.
In relation to students' difficulties in understanding learning materials, whether caused by the learning materials, learning techniques, any learning media, or anything else, lecturers always appeal to students to consult or communicate with the lecturer, but the students rarely or never take this opportunity. When having difficulties, 48 students (35%) talked with friends, 57 students (41%) searched for other sources, 20 students (14%) studied themselves, and 14 students (10%) consulted the lecturers.
Not all students asked for help from lecturers as they were afraid to bother the busy lecturer.
All students (100%) stated that the types of evaluation comprised theory and practice tests. The theory evaluation was a written test, while the practice evaluation was a presentation practice. All lecturers (100%) stated that the type of evaluation in the presentation lesson was as stated by the students. The evaluations comprised a written test and a practical test. In conclusion, the evaluation expected by students and lecturers was to examine the mastery of presentation including theory and presentation skills.
Based on the aforementioned description, it can be stated that students differed in their expectations from lecturers in three aspects, namely: (1) learning materials, (2) learning methods, and (3) media learning. These differences were caused by (1) different perceptions about three things, (2) a lack of communication between lecturers and students.
The things that can be done to solve the problems are as follows: (1) at the beginning of the lecturers' learning they should explore the knowledge, experience, and expectations of the students in the presentation lesson so that the lesson will fulfill their expectations; (2) they should internalize the importance of mastering the presentation for the students themselves in the academic world, in the world of work, or in life, to enable students to develop a positive attitude toward mastering the presentation; (3) they should internalize the importance of self-reliance, responsibility, and discipline in students. (4) Although students are required to be independent, this does not eliminate the role of lecturers because students will learn in a more organized way if there are signs of lecturers or they are directly monitored by lecturers. (5) Training conducted by lecturers should be recorded so that it can be aired again to determine the students' ability. (6) Lecturers should always reflect on learning with students so that further learning can be done better.
Conclusion
Based on the aforementioned description, it can be stated that lecturers' and students' expectations differ in three ways, that is, in terms of learning materials, instructional techniques, and instructional media. The differences are caused by the different perceptions of students and lecturers as well as the lack of communication between lecturers and students regarding these three things. Thus, the gap between students'
and lecturers' expectations can be bridged by communication between lecturers and students about the learning components used. This can build on the same perception of the functionality of the components. In addition, through communication, both lecturers and students can realize and operationalize their respective roles as they should.
